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What is the 

Purpose of a 

Higher 

Education?



VUCA 21st Century

Nesta (2017) The Future of Skills: Employment in 2030. Pearson.



Linking 

Employability 

Development to 

Inclusive 

Teaching & 

Learning





The Two Ways of 

Approaching Inclusion

Individual: Supporting students from 
underrepresented backgrounds by ensuring 
individualised support is in place and/or learning 
activities and assessments are designed to 
specifically support specific learners. 

Structural: Ensuring the curriculum is inclusive by 
recognising the experiences and needs of a diverse 
student body through the intentional programmatic 
design of the course and its modules, so that it is 
accessible and culturally responsive and 
incorporates a range of inclusive and high-impact 
pedagogies, assessment methods, and learning 
activities. 



Being Inclusive by Design

Who are your students? 

• Do you know your students’ demographics and their educational 

backgrounds? 

• What impact would this insight have on how design your 

curriculum? I.e. the content, pedagogies, and assessment 

methods you use.

01
What priorities do your students have?

• Often universities studies and one of many priorities students 

today are managing. 

• Do you know what other priorities are currently taking up their 

time and energy and how this might impact their engagement?

02
How do they want to engage?

• In our now hybrid learning environments, it is useful to consider 

what needs to be engaged with in-person and what can be 

engaged with online. This should be intentionally designed and 

explicitly communicated with students, so that they are aware of 

the ‘why’. 

03
Who do they want to engage with? 

• Thinking about different pedagogies and/or learning activities - 

should this be the educator, a peer, or an external partner such 

as an industry professional?

04
What might prevent them from engaging?

• Are the content, pedagogies, and assessment methods 

accessible?

• Do they allow for all students to feel able to engage?

• What can be implemented to minimise disengagement and 

maximise engagement?

05

The focus of this approach is on tackling structural inequities by examining and addressing the structure and practices of the curriculum to build a 
robust and inclusive core that enables all students to feel able to access, engage with, contribute to, and benefit from their degree programme.



Three Key Questions for Programme Teams

What is the world 

we are preparing 

students for?

“Fluidity, fuzziness, instability, 

fragility, unpredictability, 
indeterminacy, turbulence, 
changeability contestability: 

these are some of the terms 
that mark out the world of the 

twenty first century” 

Barnett and Coate (2005:53)

What do we want 

them to be able to 

do in this world?

“to evaluate information 

critically and convert it into 
knowledge and action; to 

solve problems by 

collaborating with people from 
different backgrounds and 

cultures and to combine 
entrepreneurial creativity and 
technological know-how with 

humanistic values and vision”

Lines (2012:8)

Barnet, R. & Coate, K. (2005) Engaging the Curriculum in Higher Education. London: OUP.

Lines, D. (2012) Developing and Supporting the Curriculum: National and International Policy Developments in Higher Education. Edinburgh: QAA.

What do they 

need to be able to 

do in this world?

“It is also a twenty-first century 

reality that such [wider] skills 
are in ever greater demand, 

while those of specific 

subjects are likely to erode at 
an increasing rate as 

technology advances. (…) 
employers are seeking 

'change makers' as much as 

those who can adapt to 
change.”

Lines (2012: 7-8)



“Employability is (…) about 

learning and the emphasis is less 

on ‘employ’ and more on ‘ability’, 

the emphasis is on developing 

critical, reflective abilities, with a 

view to empowering and 

enhancing the learner. 

Employment is a by-product of 

this enabling process. 

Harvey (2003:3)

Harvey, L. (2003) Transitions from Higher Education to Work. ESECT.

(Employ)ability: Skills for Lifelong Success



KEY RESOUCES

APPLICATION AND 
UTILITY IN THE 

LABOUR MARKET

Identity Capital

Human Capital

Hard Skills (subject 
specialism, technical 

knowledge); Career building 
skills

Job performance of required 
demand; matching of 
qualifications to role

Personal investment in 
employment; experiences & 

personal narrative, formation 
of work identities

Resilience, self-efficacy, 
adaptability

Career insight, development 
of employable self; proactive 

engagement

Withstanding set-backs and 
job pressures; malleable 

behaviour

Psychological 
Capital

Social Capital

Networks, contacts, 
relationship formation, 

binding activities

Graduate 
Capitals 
Model

Cultural Capital

Social fit, favourable 
appraisal of potential; 

integration into organisations

Culturally-valued 
knowledge; embodies 

behaviours

Awareness and access to 
opportunity structures; 

insider knowledge of roles

Tomlinson, M. (2017) “Forms of graduate capital and their relationship to graduate employability”, Education + Training, Vol. 59 (4), pp. 338-351. 



Ways of Learning

Learning About

- Through standalone in-curricular workshops e.g. on 

presentation skills, teamworking, leadership etc.
- More passive form of learning
- Achieves surface-level knowledge

- Through case-studies, scenario working, research etc.

- This is more active, enabling students to practice their 
theoretical learning in a safe environment

- Achieves deeper learning

Learning For

- Through real-world projects and work-based learning

- This is more active, enabling students to understand how 
their theoretical learning can be applied to affect real-world 
change

- Achieves deep learning

Learning Through

01

02

03
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Pedagogies for Employability

Authentic assessment aims to reproduce the tasks and performance criteria typically found in the 

world of work. Research has found that these types of assessments have a positive impact on 

student learning, autonomy, motivation, self-regulation and metacognition - abilities highly related 

to employability.

Authentic 

Assessment

Design thinking is a structured, human-centred approach to problem-solving. The process follows: 

1) identify challenge, 2) gather information (empathy), 3) generate potential solutions (ideate), 4) 

refining ideas (prototype), and 5) testing solutions (test). Can be applied in any subject area.

Design 

Thinking

PBL is a teaching method in which complex, real-world problems are used to promote student 
learning of concepts and principles. This pedagogy poses the problem first and then asks students 
to develop the knowledge and skills required to solve this as opposed to presenting this theoretical 
learning first. 

Problem-

based 

Learning

High-impact pedagogies and assessment methods that achieve deep 
learning through active engagement with real-world implications. 



Example: Real-World Live Briefs

• Application theoretical learning across 

modules – could be a synoptic assessment

• Development of social capital, as students 

work with external partners

• Development of cultural capital, through 
research of the context for external partner

• Development of psychological capital, 

through high impact pedagogy i.e. PBL

• Develop civic competency, depending on 

external partner e.g. can be linked to SDGs

Benefits of Community & Industry-

engaged Learning:

Introduce in First Year and build complexity at each 

level

TOP TIP: 

Integrating community-based live briefs, 

where the community partner brings a 
relevant challenge that students work in 
groups to develop solutions. 

Client interaction > research > 

ideate > test ideas > present 

solution to client > reflection

Assessment: Group presentation + individual 

written piece + individual reflection (what 
have I learned through this process and how 
do I talk about this)

Creating 

Significant 

Experiences



A Programmatic 

Approach to 

Curriculum 

Design



Employability Mapping aka 

Programmatic Curriculum Design

Define

Identify what knowledge, 

skills, behaviours & 

experiences means for the 

course you want 

graduates to leave with.

01

Map

Map how those knowledge, 

skills, behaviours & 

experiences are currently 

being developed across the 

programme through core 

modules

02

Enhance

Identify gaps and build upon 

existing good practice and 

identify opportunities for 

enhancement through high-

impact pedagogies and 

assessments.

03

Action Plan

In collaboration with PS 

staff, including careers, 

student enrichment, 

alumni, develop and 

implement action plan.

04

Monitor & Evaluate

Monitor and evaluate 

changes on annual basis 

through existing QA 

processes i.e. module 

evaluations, annual course 

enhancement reviews etc.

05
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Student Development Journey



Any Questions?

Keep in touch!

aranee@amcc-solutions.com

Aranee M @AraneeM
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